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Enduring Understanding: 

 Learning about the past informs and enlightens our understanding of the present 

 

Essential Questions: 

In what way can examining the lives of the generations of Carrolls living in the “Mountain 

House” serve as a window into the transition between subsistence and modernity?  

Focus Questions: 

1. What are some ways historians learn about the past? 

2. What defines a subsistence life-style and how does it differ from “modern” living? 

3. How can we preserve the past for future generations? 
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Title: The Carrolls of Maine 

 

Explanation: The following lessons compose part of a multidisciplinary unit that examines the 

different generations of Carrols who inhabited the Mountain House as a microcosm for the 

societal changes happening in coastal Maine. The lesson incorporates the background 

information included in the online educators guide available on the Acadia website at 

http://www.nps.gov/acad/forteachers/upload/edguide_carroll.pdf  and  includes new 

multidisciplinary lessons that reflect the Common Core Standards. In addition, the lessons 

explore how we learn about the past and the importance of preservation. 

 

Intended Grade Range: 4-6 (differentiation may be necessary depending on academic ability) 

 

Acadia NPS Interpretive Theme: The cultural resources of Acadia National Park document 

human history that span 5000 years. 

 

Intended Content Integration: ELA/Social Studies/Math/Science 

 

Number of Days: 10-20   

 

PROGRAM SPECIFIC SKILLS: 

 

Social Studies 

 Students will view historic events associated with the Carroll homestead through the eyes 

of those who were there, as shown in their art, writings, music, and artifacts. 

 Students will visit the site to investigate the physical structure of the Carroll homestead, 

tools, clothing and artwork to explore key events and/or issues in the history of their city 

and community. 

 Students will explore the architecture and other primary sources of a particular 

historic period. 

 Students will explain the importance of how different inventions and scientific and 

technological innovations impacted life in the Carroll Homestead. 

 Students will distinguish between primary and secondary source documents. 

 Students will listen to and analyze an oral history as told by descendents of the Carroll 

Family. 

 

 

Language Arts. 

 Students will use details, examples, anecdotes or personal experiences to explain or 

clarify information. 

 Students will create a piece of creative writing based on historic events surrounding the 

Carroll Homestead. 

 Students will listen and read to acquire information and understanding, facts and ideas; 

about relationships, concepts and generalizations and knowledge from oral, written, and 

electronic sources. 

http://www.nps.gov/acad/forteachers/upload/edguide_carroll.pdf
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 Students will compare and synthesize information about the Carroll family from different 

sources. 

 Students will take notes that record the main idea and supporting details. 

 Students will participate in discussions around the essential question and focus questions. 

 

Science 

 Students will identify ways in which humans have changed their environment and the 

effects of those changes. 

 Students will give examples of how inventions and innovations have changed the 

environment. 

 Students will describe how living things, including human, depend upon the living 

environment for their survival. 

 Students conduct an extended investigation of a local environment affected by human 

actions. 

 

Mathematics 

 Students will use maps and scale drawings to represent real objects or places. 

 

 

 

PRE-VISIT LESSONS. 

 

Lesson 1: What are some ways historians learn about the past? 

In this lesson students explore ways historians learn about the past by looking at artifacts, 

primary source documents and listening to an oral history. 

Begin lesson by asking students how historians know what happened in the past. Answers may 

vary but teacher should prompt students with examples until the class has generated a list that 

should include the following ways historians learn about the past. Save chart for future reference. 

 

HISTORIANS LEARN ABOUT THE PAST BY EXAMINING 

 Artifacts 

 Examining primary source documents such as letters, diaries legal certificates and 

photographs 

 Listening to oral histories 

 Reading and comparing secondary sources. 

 

 

Activity 1: 

Historians Learn about the past by examining artifacts. 

One way historians learn about the past is to examine artifacts. Today we are going to look at 

photographs of artifacts that were found in the Carroll Homestead and see if we figure out 

something about the lives of the people who lived in the Mountain House. Unfortunately we 
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cannot look at the actual artifacts because they are kept in an archival storage facility at Acadia 

National Park to keep them protected from further deterioration for future generations. At this 

point break the class into cooperative groups so that they can talk accountably about the 

photograph of each object and complete the accompanying worksheets. The objects represented 

in the photographs range from being very easy to identify to very difficult. The teacher should 

explain to the students that historians are often faced the difficult task of identifying objects for 

which they know little about and therefore need to use clues to help with the identification. For 

clarification the artifacts have been identified. a) ice-skates, b) paper doll, c) sheep bone horn for 

storing gun powder, d) ceiling hook, e) woman’s leather shoe, f) toy train car metal, g) iron 

finial. 

 

One objective for this lesson is to have students talk accountably about artifacts and arrive at a 

conscensus before completing the activity sheet. Some students need additional prompting before 

engaging in conversation so it would be helpful for the teacher to review and post conversation 

prompts and strategies to get the dialogue about the artifact underway. 
 

 

 

 

Accountable Talk Procedures 

 

 Participants should sit in a circle making eye contact 

 Object or photograph to be discussed should be in the center and accessible to all 

participants. 

 Voices should be loud enough to hear, but not so loud as to be distracting to other 

cooperative teams. 

 All members of the team should participate. No one member should dominate. 

 Conversations should be respectful of all participants 

 

 

 

Artifact Conversation Prompts 

 

 This object reminds me of…………………………because………………. 

 I know what this object is because………………………………. 

 I have seen objects like this before but………………………………… 

 I agree with……………………….because……………..but want to add ….. 

 I disagree with…………………..because………………………….. 

 Although I don’t know what the object is, it is similar to a……………so I think it 

may be………………………….. 

 Today an object like this has been replaced by………………………. 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact: A 

 
 

 What do you think it is? 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact B 

 
 

 

 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact C 

 
 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact D 

 
 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact E 

 
 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 

 



10 

 

NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact F  

 
 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 
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NAME______________________________________________Date:___________________ 

 

The photographs of the following objects are clues to help you understand what life was like at 

Carroll Homestead. Some of the objects are more obvious than others. For the less obvious 

objects you will need to use your inference skills. 

 

Artifact G 

 
 

 What do you think it is? 

 

 

 What is was it used for? 

 

 Is it still in use today and how has it changed? 

 

 If not what has replaced it? 

 

 What does it tell you about the person or people that used this object? 



12 

 

ASSESSMENT RUBRIC FOR ARTIFACT ANALYSIS 
 

4- Student exceeded standard expectation 

3- Student met standard expectation 

2-Student approaching standard expectation 

1-Student far below standard expectation  

 

 

 1 2 3 4 
Student contributed actively in conversation and maintained 

appropriate demeanor and respect for all participants. 

    

Student completed all activity sheets with care and 

consistency. 

    

Student either correctly identified object or came to a 

reasonable hypotheses based on examination and evidence. 

    

Student used inference skills to form a hypotheses about a 

person or  people living at the Carroll Homestead  

    

 

 

 

Teacher comments or suggestions: 

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
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Activity 2:  

Historians examine primary source documents such as letters, diaries, legal certificates, 

photographs and newspaper articles to determine history. 

Another way historians learn about the past is to study primary source documents. A primary 

source document is a document, speech, or other sort of evidence written, created or otherwise 

produced during the time under study. A primary document may be written or a work of art such 

as a photograph or painting. Primary source documents are important to historians because they 

provide a first-hand account that has not been filtered through the lens of history. Tell the 

students that today they are going to use their detective skills to interpret several primary source 

documents. All the primary source documents are in some way related to the Carroll Homestead 

or the Carroll family. The students work in cooperative teams to determine what the documents 

teach us about the Carroll Family and life in Coastal Maine in the 19
th

 century. Students will 

identify the documents using the Primary Document Analysis Activity Sheet. 

 

Step 1: Break students into cooperative groups 

 

Step 2: Distribute primary source documents 

 

Step 3: Students classify primary documents as written or photographic and discuss 

 

Step 4: Students complete activity sheets 

 

 

 

Prior to discussion teacher should review what “accountable” talk looks like and sounds like. 

Teacher should inform students that she/he will be listening in on their conversations and that 

they will be assessed on both accountable talk and primary document analysis. 
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ASSESSMENT RUBRIC FOR PRIMARY SOURCE DOCUMENTS 
 

4- Student exceeded standard expectation 

3- Student met standard expectation 

2-Student approaching standard expectation 

1-Student far below standard expectation  

 

 

 1 2 3 4 
Student contributed actively in conversation and maintained 

appropriate demeanor and respect for all participants. 

    

Student completed all activity sheets with care and 

consistency. 

    

Student either correctly analyzed the primary source 

document or came to a reasonable hypothesis based on 

examination and evidence. 

    

Student used inference skills to form a hypotheses about a 

person or  people living in the Carroll Homestead  

    

Students reasonably inferred what life was like on coastal 

Maine based on the primary source document. 

    

 

 

Teacher comments or suggestions: 

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
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Primary Document Analysis Activity Sheet 
Adapted from a worksheet that was created by the educational staff at the National Archives, Washington DC 

 

Written Document (Check one) 

Letter 

 

Telegram Other 

Newspaper Magazine Article Certificate: birth, death, 

marriage, deed, census etc 

 

Diary Advertisement 

 

Map 

 

 

 

Unique Physical Characteristics 

Handwritten, typed, decorated, seals, notations etc.. Describe in detail below. Include color, 

condition etc. 

 

 

 

 

 

Written Documents: 

Date: 

 

 

Author/Publication: 

 

 

Intended Audience: 

 

 

Why do you think this document was written? 

 

 

What does this document teach you about the Carroll family and indirectly about life on coastal 

Maine in the 19
th

 Century? 

 

 

 

Write an unanswered question you have about this document. 
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Photo Analysis Activity Sheet 
Adapted from a worksheet that was created by the educational staff at the National Archives, Washington DC 

 

 

STEP 1: OBSERVATION 

Study the photograph for 2 minutes. What do you see? What is your overall impression? Is it a 

photograph of a person or people or a place. Can you determine the time period of the 

photograph by the clothes that are worn or the use of technology? Are there captions or dates that 

help you identify anyone or anything in the photograph? 

 

 

 

 

 

 

STEP 2: CHARTING  
Use the chart below to list people, objects and activities. 

PEOPLE OBJECTS ACTIVITIES 

 

 

  

 

 

  

 

 

  

 

 

  

 

 

STEP 3: INFERENCE 

Based on what you observed above what are three things you can infer about the Carroll family 

and coastal Maine in the 19
th

 Century. 

 . 

 

 . 

 

 . 

 

 

STEP 4: QUESTIONS 

What questions does this photograph raise in your mind? 
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Activity 3 

Historians learn about the past by listening to oral histories 

Oral histories are another way historians learn about the past. Oral histories are stories that are 

passed down from generation to generation and often include anecdotes that might be overlooked 

or excluded from other forms of history making. Here in coastal Maine we are fortunate to be 

able to share in the oral tradition of the Carroll family since hundreds of the Carroll descendents 

are alive and well and living in the local community. As educators it is important for us to point 

out to our students that oral history is biased and subjective. It is a personal account of an 

historical event and subject to embellishment, lapses of memory and revision. That said, it is also 

the perfect medium for putting the “story” back in hi-story and for people to connect with 

history through a shared human experience. 

 

PROCEDURE: 

Step 1: Teachers borrow the oral history DVD available from the education department at the 

Acadia National Park. The available DVD is footage of Dick and Rachel, two descendents of the 

Carroll’s recounting their family stories. 

Step 2: Students view DVD once without taking notes. 

Step 3: Students view DVD a second time and complete the Oral History Analysis Worksheet. 

Step 4: Students make inferences about life in coastal Maine based on reflecting on the DVD. 
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ANALYZING ORAL HISTORIES 

 

  

 

 

 

 

 

 

OBSERVE: Describe what you notice about the oral history. Who is 

telling the story? What do they look like?  How do they speak? Is it a 

conversation or an interview? Where are they? What stories do they tell? 

WONDER AND REFLECT: What can you tell about the person or people 

telling the story? What is their point of view? Is it more personal or historical? 

How does hearing the story first hand change your perception? What can you 

learn from this oral history? 

 

QUESTION: What questions do you have that you want to find more 

about. Who? What? When? Where? How? Why? 
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INQUIRY 

 

Retell the Carroll Oral History in Your Own Words 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________  

Think about the about what you know about the historical events described by Dick and 

Rachel. How does this oral history help you understand life during this time period better? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 
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Activity 4: Historians read secondary sources to learn about the past. 

Historians often use the research and analysis of other historians to learn about the past. A 

secondary source interprets and analyzes primary sources. These sources are one or more steps 

removed from the event.  Examples of secondary sources may include textbooks, magazine 

articles or history books. A secondary source may include primary sources such as photographs, 

maps, and written documents. 

In this lesson students will read the history of the Carroll family that is available at 

http://www.nps.gov/acad/forteachers/upload/edguide_carroll.pdf  and scanned below and take 

notes on each of the three generations of who inhabited the mountain house using the note-taking 

templates  also below.   

i. John and Rachel Carroll  (1825-1870) 

ii. Jacob and Rebecca Carroll (1871-1900) 

iii. John II and Viola Carroll (1900-1917) 

 

 

 

 

 

 

 

 

 

 

http://www.nps.gov/acad/forteachers/upload/edguide_carroll.pdf
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CARROLL HOMESTEAD HISTORY 

First Generation: John and Rachel Carroll (1825-1870) 

Big Idea: 

Using only 2 or 3 sentences, tell what the chapter section is about. 

 

 

 

 

 

 

What I learned (Details): 

 . 

 . 

 . 

 . 

 . 

 . 

 . 

 . 

 . 



26 

 

 

CARROLL HOMESTEAD HISTORY 

Second Generation: Jacob and Rebecca Carroll (1871-1900) 

Big Idea: 

Using only 2 or 3 sentences, tell what the chapter section is about. 

 

 

 

 

 

 

What I learned (Details): 

 . 

 . 

 . 

 . 

 . 

 . 

 . 

 . 
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CARROLL HOMESTEAD HISTORY 

Third Generation: John II and Viola Carroll (1900-1917) 

Big Idea: 

Using only 2 or 3 sentences, tell what the chapter section is about. 

 

 

 

 

 

 

What I learned (Details): 

 . 

 . 

 . 

 . 

 . 

 . 

 . 

 . 

 . 
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33 
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CARROLL HOMESTEAD 

Lesson 2: What defines subsistence living? 

The Carroll Homestead can in basic terms be defined as a subsistence farmhouse because the 

people who lived in the mountain house were able to “subsist” on what they produced in the 

land. However, with each subsequent generation of Carrolls, the inhabitants became less reliant 

on what they produced themselves. Reread the history of the Carroll family and document how 

life changed for each generation. 

 Generation I Generation II Generation III 

Housework    

Employment    

Clothing    

Education    

Children’s Roles    

Women’s Roles    

 

Now answer this question using evidence supported by information in the above chart, why did 

the Carrolls leave the Mountain House in 1917? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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SITE-VISIT TO THE CARROLL HOMESTEAD 

The highlight of any place based education curriculum is a visit to the “place” being studied. 

Visiting the Carroll Homestead is no exception. For students and educators alike it is a trip into 

the history of coastal Maine and a chance to experience first-hand what it was like to live in a 

subsistence farm house. Group site visits are conducted by the education rangers on an 

appointment only basis and can be scheduled by calling the Acadia National Park Education 

Department at 207) 288-8812. The programs are generally4 hours in length and run from 9:00 

AM-1:00 which include lunch and snack time.  Specially tailored programs are available on 

request. Below is a list of some of the possible activities a teacher may select from. 

 HOMESTEAD TOUR/ (Indoor Activity) 

 A DAY IN THE LIFE OF THE CARROLL FAMILY: Students re-live what a typical 

day was like for a Carroll child and try their hand at making butter. 

 READING THE LANDSCAPE. (Outdoor Activity) Students recreate a site map of the 

Carroll Homestead using graph paper, an archeological survey map and archeological 

clues 

 PLAYTIME AT THE CARROLL HOMESTEAD: Students enjoy pioneer games such as 

stilts, Haley over, graces, hoops, marbles, Jacob’s ladder and more. 

 CHOICE TIME for sketching and journal activities 

 STORY TIME about John and Rachel Carroll and survival on the homestead. 

 CREATE YOUR OWN HOMESTEAD: Using graph paper, rulers and pencils, students 

apply concepts of measurement, geometry and coordinates to design a site map for their 

own homestead. 

 HERBOLOGY/BOTANY: Students study the herbs, flowers and plants that were grown 

in the kitchen garden and learn about their medicinal and household uses.  
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POST-VISIT 

Lesson 3:  How can we preserve the present for future generations? 

In the first 3 lessons the students learned the history of the Carroll homestead and made 

inferences on what it was like to live in coastal Maine during the 19
th

 century and experience the 

transition from subsistence to modernity. The post visit lessons invite students to chronicle and 

preserve their own histories through family stories, genealogy and preservation of personal 

artifacts. The students are the history makers now and they are creating a history that will be 

interpreted and analyzed by future generations. 

Activity 1: Personal Artifact Study/Trash-bag Archeology                                             

Activity 2: Family Tree                                                                                              

Activity 3: Oral History Project 

ACTIVITY 1: Personal Artifact Study and Trash-bag archeology. 

 Pose these questions to your students. How will people 100 years from now be able to 

learn about you? What exists today that would provide some clues to what you looked 

like, what you thought and felt, where you lived, and what your daily life was like? 

Obviously, someone from the future will not be able to meet you or talk to you directly, 

just like you were unable to travel to the past to ask John Carroll what it was like to live 

in the mountain house.  

 Tell students that the everyday objects we use today will become the artifacts of the 

future. Historians in the future will find these artifacts we left behind and use them as 

clues to piece together what our early 21
st
 century lives were like. They will become 

“evidence” that documents a way of living.  

 One way historians learn about the past is to sift through the rubbish that was left behind, 

because what people discard shows much about how they conducted their lives. At this 

point the teacher will to pull out a large clear plastic trash bag and announce that she/he 

has brought her/his trash to school and the class will conduct an archeological excavation 

of the bag to determine what the teacher’s life outside of school is like. Teachers should 

carefully select the trash to make sure there is nothing either too personal, potentially 

messy or harmful like broken glass or medicinal protects. It may even be helpful to plant 

certain items of trash that are certain to illicit a strong inference. For example, a can of 

cat food indicates the teacher has a cat, a bottle of Diet Pepsi might mean the teacher 

watches her weight. 

 Hand out latex gloves and cover the floor with a large piece of butcher block paper. 

 Tell students they are going to record each item of trash and make an inference about the 

teacher on the Evidence Recording Sheet. Tell students when they record they need to be 

as detailed as possible and that their inference must be supported by the evidence. 

 When each item of trash has been recorded and analyzed students piece together the clues 

gathered from each inference to write a 1 to 2 paragraph description of their teacher’s life 

outside of school. 
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TRASH BAG ARCHEOLOGY 
Detailed Description of Trash Inference about teacher 

  

  

  

  

  

  

  

  

  

  

  

  
 
Put all of these clues together and in 1 to 2 paragraphs describing what the teacher’s life is like at 

home.( Paragraphs may be continued on the reverse side) 

_____________________________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
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ACTIVITY 2:  FAMILY TREE 

 

 Being knowledgeable about their genealogy is extremely important for the Carroll 

descendants. “In order to get our dinner, we needed to be able to recite all of the people in 

the Carroll family portrait,” said Joan Jordan Grant, a descendent currently living in the 

local area. She was describing a photograph from 1888 in which her grandmother was a 

little girl and surrounded by her own brothers, sisters, mother and father. Ask the students 

if they saw a picture of their grandmother’s family would they be able to name everyone 

in it. 

 

 One way the Carrolls learned about their past was by keeping a family tree that recorded 

who people married and the names of their children. Show students a copy of the Carroll 

family tree and explain to them that what they are looking at are the names of only the 

family members who lived in the house, not the ENTIRE family. 

 

 Give students a very large piece of drawing paper. Tell students that they are going to 

create their own family tree that starts with their generation and grows by adding their 

parents generation their grandparents, great grandparents etc. Students may need to 

consult an older relative to fill in all the names. Differentiate the activity by telling the 

students that they may make it as simple or complex as they like by adding aunts and 

uncles, cousins etc. Just as no tree is identical, no family tree is and teachers should 

encourage students to approach the project creatively by added photographs and 

drawings. 

 

 Remember the nuclear family is no longer the norm so when working on this project a 

teacher needs to be sensitive and inclusive of what the modern American family tree 

might look like. 

 

 Completed family trees should be displayed in the classroom. 
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ORAL HISTORY PROJECT 
SELECT A FAMILY MEMBER TO INTERVIEW: 

In this last phase of the project students select a living relative from their family tree to 

interview. Interviews may be recorded or written down. A list of sample questions are below, but 

the students do not need to ask all the questions on this list. In addition a student should feel free 

to ask questions that are not on the list. Before the interview the student should select 10 to 20 

questions that they want to ask and write them down in the their social studies notebook which 

they should take on the interview with them. 

 

Sample  Questions To Conduct An Oral History Interview 
Please tell me your name, your birth date. 

What was the happiest moment of your life? 

Who was the most important person in your life? Can you tell me about him or her? 

What are the most important lessons you've learned in life? 

What are you proudest of in your life? 

What are you most ashamed of? 

Can you tell me your name, your age, and who you are? 

How long have you lived in _____? 

How has it changed over those years? 

What was it like when you grew up here/first moved here? 

What do you miss most about the way it used to be? 

Do you remember any great stories or legends about our town? 

Where did you grow up? 

What was it like? 

What is your earliest memory? 

Who were you parents? 

What were your parents like? 

Do you have any siblings? What were they like growing up? 

Did you have a nickname? How'd you get it? 

Who were your best friends? What were they like? 

Did you enjoy school? 

What would you do for fun? 

How would your classmates remember you? 

Are you still friends with anyone from that time in your life? 

What are your best memories of grade school/high school ? 

How did you meet your husband/wife? 

How has being a parent changed you? 

What do you do for a living? 

What did you want to be when you grew up? 

What lessons has your work life taught you? 

If you could do anything now, what would you do? Why? 

Who were your favorite relatives? 

Do you remember any of the stories they used to tell you? 

What are the classic family stories? Jokes? Songs? 
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Were you in the military? 

What lessons did you learn from this time in your life? 

Is there anything you wanted to talk about that we didn't get to? 

Is there anything we didn't talk about that you would like to add? 

 CONDUCTING THE 1
st
 INTERVIEW: Students should make sure the person they are 

interviewing is comfortable and okay with being interviewed. The student should explain 

to their relative that they are participating in an oral history project and they will be 

asking them a few questions and taking notes. Students ask questions and record in 

whatever medium they are comfortable with. 

 After the interview the student should review their notes and select one story that they 

want to know more about and focus on. Students then make an appointment to have a 

second interview with their relative. 

 CONDUCTING 2
nd

 INTERVIEW: During the 2
nd

 interview the relative will be asked to 

elaborate on one small moment in their life. The interviewer should help the relative by 

asking questions that may generate more information. How old were you when this 

happened? Who was with you? What season was it? What were you wearing? Etc. This 

interview may be recorded or detailed notes should be taken. 

 The next step is for the students to turn this story into a narrative that they will share with 

the class. Students should start process by mapping the story out using THE ORAL 

HISTORY STORY MAP. 

 The next step is to put the story in a narrative written in the 1
st
 person. The hard part is 

finding a way to start the story but once that is done the story seems to just flow.  

Students may want to begin the story by staging it in a particular time period. In the 

summer of 66 my great grandmother ……………………………………………… 

 The final step is committing that narrative to memory and sharing the story with the class. 

Explain to the students that by sharing the story with them, the relative gave the story to 

them and now it is their oral history. 

 Present story to the class. Video for student. 

 Assess student on oral presentation. 
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ORAL HISTORY STORY MAP 

SMALL MOMENT: 

 

 

WHO WAS THERE? WHERE AND WHEN DID IT HAPPEN? 

 

 

 

 

WHAT WAS THE CONFLICT? HOW WAS THE CONFLICT RESOLVED? 

 

 

 

 

 

SEQUENCE: 

 . 

 . 

 . 

 . 

 . 

 . 

 . 
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ASSESSMENT RUBRIC FOR ORAL HISTORY 
 

 4- Student exceeded standard expectation 

 3- Student met standard expectation 

 2-Student approaching standard expectation 

 1-Student far below standard expectation  

 

 1 2 3 4 
Student spoke in an audible voice.     

Story includes details and elaboration.     

Research of subject is evident to listener     

The delivery of the story was engaging and entertaining.     

 

 

Teacher Comments and Suggestions: 

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________ 



51 

 

ADDITIONAL POST-VISIT ACTIVITIES 

 
 Discuss your trip to the homestead, your favorite and least favorite parts, and try out 

some of the following exercises for fun and to see how much you remember! 

 

 

 Draw a portrait of yourself with friends or family or bring in a photograph similar to the 

ones you saw of at the Carroll Homestead. What special clothing, objects, would you 

choose to communicate who you are to people who might see the portrait? 

 

 

 Write a narrative from the Homestead’s point of view, describing all the people and 

events that have been a part of its history. How might the Homestead feel about all the 

things that have taken place inside its walls over the past two centuries? 

 

 

 Write a narrative from the perspective of one of the inhabitants of the Carroll Homestead, 

describing your life and what you do on a daily basis. Discuss as a class how subsistence 

living on coastal Maine was similar and different from the lives we live Maine today. 
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COMMON CORE STANDARDS ELA 

English Language Arts Standards: Reading: Informational Text  

Key Ideas and Details 

 RI.5.1. Quote accurately from a text when explaining what the text says explicitly and when drawing 

inferences from the text. 

 RI.5.2. Determine two or more main ideas of a text and explain how they are supported by key details; 

summarize the text. 

 RI.5.3. Explain the relationships or interactions between two or more individuals, events, ideas, or concepts 

in a historical, scientific, or technical text based on specific information in the text. 

Craft and Structure 

 RI.5.4. Determine the meaning of general academic and domain-specific words and phrases in a text 

relevant to a grade 5 topic or subject area. 

 RI.5.5. Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, 

problem/solution) of events, ideas, concepts, or information in two or more texts. 

Integration of Knowledge and Ideas 

 RI.5.7. Draw on information from multiple print or digital sources, demonstrating the ability to locate an 

answer to a question quickly or to solve a problem efficiently. 

 RI.5.8. Explain how an author uses reasons and evidence to support particular points in a text, identifying 

which reasons and evidence support which point(s). 

 RI.5.9. Integrate information from several texts on the same topic in order to write or speak about the 

subject knowledgeably. 

Range of Reading and Level of Text Complexity 

 RI.5.10. By the end of the year, read and comprehend informational texts, including history/social studies, 

science, and technical texts, at the high end of the grades 4–5 text complexity band independently and proficiently. 

 

English Language Arts Standards Writing 

Text Types and Purposes. 

W.5.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
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Introduce a topic clearly, provide a general observation and focus, and group related information logically; 

include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension. 

 Develop the topic with facts, definitions, concrete details, quotations, or other information and 

examples related to the topic. 

 Link ideas within and across categories of information using words, phrases, and clauses (e.g., 

in contrast, especially). 

 Use precise language and domain-specific vocabulary to inform about or explain the topic. 

 Provide a concluding statement or section related to the information or explanation presented. 

W.5.3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 

details, and clear event sequences.  

 Orient the reader by establishing a situation and introducing a narrator and/or characters; 

organize an event sequence that unfolds naturally. 

 Use narrative techniques, such as dialogue, description, and pacing, to develop experiences 

and events or show the responses of characters to situations. 

 Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 

 Use concrete words and phrases and sensory details to convey experiences and events 

precisely. 

 Provide a conclusion that follows from the narrated experiences or events. 

Production and Distribution of Writing 

W.5.4. Produce clear and coherent writing in which the development and organization are appropriate to task, 

purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

W.5.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach. 

Research to Build and Present Knowledge 

W.5.7. Conduct short research projects that use several sources to build knowledge through investigation of 

different aspects of a topic. 

W.5.8. Recall relevant information from experiences or gather relevant information from print and digital 

sources; summarize or paraphrase information in notes and finished work, and provide a list of sources. 

 

English Language Arts Standards: Speaking & Listening   

Comprehension and Collaboration 
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SL.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, 

and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas 

and expressing their own clearly. 

 Come to discussions prepared, having read or studied required material; 

explicitly draw on that preparation and other information known about the 

topic to explore ideas under discussion. 

 Follow agreed-upon rules for discussions and carry out assigned roles. 

 Pose and respond to specific questions by making comments that contribute to 

the discussion and elaborate on the remarks of others. 

 Review the key ideas expressed and draw conclusions in light of information 

and knowledge gained from the discussions. 

SL.5.2. Summarize a written text read aloud or information presented in diverse media and 

formats, including visually, quantitatively, and orally. 

SL.5.3. Summarize the points a speaker makes and explain how each claim is supported by 

reasons and evidence. 

Presentation of Knowledge and Ideas 

SL.5.4. Report on a topic or text or present an opinion, sequencing ideas logically and using 

appropriate facts and relevant, descriptive details to support main ideas or themes; speak 

clearly at an understandable pace. 

SL.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in 

presentations when appropriate to enhance the development of main ideas or themes. 

SL.5.6. Adapt speech to a variety of contexts and tasks, using formal English when 

appropriate to task and situation. 

COMMON CORE MATH 

Measurement and Data 
 Convert like measurement units within a given measurement system. 

 Represent and interpret data. 

 

Geometry 

 Graph points on the coordinate plane to solve real-world and mathematical problems. 

 Classify two-dimensional figures into categories based on their properties. 

 Make sense of problems and persevere in solving them. 

 Reason abstractly and quantitatively. 


